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Support for
highly
sensitive
children
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Planning support for highly sensitive children is not
about modifying their personality traits.
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When training adult carers in providing an
adequate level of support for highly sensitive
children, attention should be paid to the
developmental tasks of preschool and early school
age.

We should provide support ‘in something’.

According to the assumptions of the project,
developmental tasks that are appropriate for the
child's age should be supported.
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Support for highly sensitive children

* The broadened knowledge concerning the SPS in children may be
utilized to plan new and possibly restructure the ongoing prevention
programmes.

* The effectiveness of providing dedicated support to highly sensitive
individuals has been confirmed by, i.a. M. Pluess and |. Boniwell
(2015)
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Support for highly sensitive children

* Considering the potential difficulties experienced by HS children
(knowledge from FGI of parents and teachers conducted in the E-
MOTION project, as well as other research) mindfulness, meditation
practices, Mindfulness-Based Cognitive Therapy (MBCT) , as well as
somatic education seem to match the needs of support and could be
an approach to over-ride the effects of negative enviroment or stress
experiences

(cf. Bratholm Wyller, Bruun Bratholm Wyller Crane, & Gjelsvik, 2017; Bakker, &
Molding, 2012; Acevedo, Jagioellowicz, Aron, Marhenke, Aaron, 2017).
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Areas of work with ...

E. N. Aron, mentions four main pillars of work with the highly sensitive child.

It may be assumed that the training of parents and teachers in the following areas:

e work on the development of adequate self-esteem for the child (strengthening Self-esteem);
e reduce the child’s feeling of shame (shame reduction);

e discipline the child wisely (wise Discipline);

e encourage the child to talk about their own sensitivity (Knowledge How to discuss Sensitivity),

may provide support in the provision of adequate conditions for the child’s development.
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Prevention strategies

The basis for the construction of the program was the cognitive-affective approach, which that
appropriately high and stable self-esteem, problem-solving and parenting skills help to avoid
dysfunctional behavior.

Strategies under this approach are aimed at improving life and educational skills and are carried out
in the form of educational initiatives.

The scenarios combine the assumptions of information and education strategies. The preparation
uses the assumptions of a Temperament-Based Intervention (including self-regulation methods),
mindfulness, understanding others, and learning about one's own diversity.
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Areas of work with ...

* The program cover six areas:

1.

A

strengthening / stabilizing self-esteem,
self-regulation,

mindfulness - building mental resilience,
reducing the sense of shame,

the ability to talk about sensitivity and wise discipline (functioning in a group, protecting
personal boundaries).

Tasks take into account humanistic conditions for development: empathy, authenticity and
acceptance.
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A set of 12 scenarios designed to conduct a series of
activities in a preschool group, with children aged 3 -
6, and school age children aged 7-10 aimed at
improving the functioning of highly sensitive people
in the natural environment

Each class is scheduled for 45

minutes.

Scenarios

It is recommended to maintain the
indicated order of classes.

12 scenarios = 12 weeks
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Scenarios

* The sequence of scenarios allows you to gradually expand knowledge and practice new skills
based on what is already known to the child. o

* At the beginning, the children get to know Grzes [Gregory/Greg], whose character will accompany
them through all lessons. The structure of the scenarios is such that at the beginning of each class,
the teacher reads a letter from Greg, who tells about himself and his experiences.

* The children then complete story-related tasks.

* Cooperation with practitioners - with experience in working with children:Matgorzata Bojanko i
Aleksandra Swidzikowska https://iweztusiedogadaj.pl/
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Scenarios

@ Prepare letters from Greg in advance, print them and pack them in envelopes.

g Each scenario contains sample questions that can be used to guide children to the most important
issues related to the topic in question, and appendices to facilitate the exercise.

g Due to the short attention span of children of this reading a letter from Grze$ [Greg] and discussing the content
ﬁ‘/T’ age, you may consider dividing each activity into with the help of auxiliary questions
e two parts: complete tasks related to the topic of the letter
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]

Meet Greg!
Grzegorz/Grzes
Gregory
[puropuj
Gregorio
Grigorie
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FOR THE CHILDREN 7-10 YEARS OLD
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. This is the way | am

. Taking advantage of difficulties
Self-awareness

Emotions are required

Everyone is different, everyone is important
. A helping hand

. A walk through the regulation zones
Charging the internal batteries

| experience, feel, need
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Myself in a group
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. Myself in the world
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. The positive brain
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In two
Versions
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1. This is the way | am

Area: strengthening/maintaining self-esteem

The aim of the class:

Increasing the awareness of natural differences between people.

Building an adequate sense of self-esteem and reinforcing it.

Integration of the group.

Outcomes of the class:

The children realize that differences between people are something natural and innate to a great extent.

The children are able to display their accomplished strengths and skills, as well as those they are still working
on.

The children learn about what strengths their peers have and what they still need to learn.

The children experience acceptance and understanding from their peers and the teacher.
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2. Taking advantage of difficulties

Area: strengthening/maintaining self-esteem

The aim of the class:

Developing an attitude of mutual acceptance among children.

Familiarizing students with the basic dimensions of high sensitivity.

Learning to regard diversity as a resource.

Outcomes of the class:

The children get to know that everyone has their own individual characteristics and predispositions.

The children learn how to find resources in diversity.

The children understand that a first impression may be misleading.

The children experience the fact that they can find their place in a group regardless of the way

they are.
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3. Self-awareness

Area: self-awareness - building up mental resilience

The aim of the class:

Developing an awareness of our own and other people’s emotions.

Familiarizing students with the physiological symptoms of emotions.

Building an attitude of understanding and acceptance of different ways of experiencing emotions.

Outcomes of the class:

The children know that every person experiences similar emotions, although the ways of experiencing

and showing them might be different.

The children are able to recognize the physiological manifestations of basic emotions..

The children experience the fact that they can find their position in the group regardless of their ways

of experiencing emotions.
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4. Emotions are required

Area: reducing the feelings of shame

The aim of the class:

Learning to name and recognize basic emotions.

Provide knowledge about the function of emotions in human life.

Developing an attitude of acceptance towards all emotions that the child experiences.

Outcomes of the class:

The children know that all emotions are good and necessary.

The children are able to recognize and name basic emotions.

The children understand that emotions may provide valuable information (about what is good/bad,
pleasant/unpleasant, safe/dangerous for them).

The children can indicate the functions of several basic emotions.
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5. Everyone is different, everyone is important

Area: ability to talk about sensitivity

The aim of the class:

Developing an attitude of empathy towards the personal difficulties and other people.

To provide knowledge about individual differences in stress susceptibility and sensitivity to stressors.

Encouraging children to move away from the habit of being judgmental in favour of an attitude of trying to
understand the behaviour of their peers.

Outcomes of the class:

The children realize that people differ in their vulnerability to stress and sensitivity to stressors.

The children are informed about the factors that may upset them and others.

The children understand that different people can react differently to the same situations and stimuli.
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6. A helping hand

Area: reducing the feeling of shame

The aim of the class:

The development of an attitude of empathy towards the experiences of their peers.

Delivering knowledge concerning individual differences in preferred strategies for coping with difficulties and
the need for cooperative help.

Broadening the scope of available strategies for handling stressful situations.

Outcomes of the class:

The children realize that people take different actions to cope with difficulties.

The children understand that different people may handle their difficulties in different ways.

The children are able to specify some strategies for coping and supporting others.
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7. A walk through the regulation zones

Area: self-regulation

The aim of the class:

Delivering knowledge about the regulation zones.

Improving self-awareness in the area of individual reactivity to stress factors.

Broadening the scope of the available strategies for returning to balance.

Outcomes of the class:

Children will realize that a person may, even over the course of one day, move between different regulation
zones.

Children are able to describe themselves as being in a balanced and unbalanced state.

Children are able to discuss the situations and factors that drive them away from the state of balance.

Children can emphasize selected strategies that may be helpful in returning to a state of mental balance.
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8. Charging the internal batteries

Area: self-regulation

The aim of the class:

Providing knowledge concerning the factors that affect one’s well-being.

Increasing self-awareness with regard to individual differences concerning the optimal way to look after oneself
and rest.

Broadening the scope of the available strategies for recharging one’s batteries.

Outcomes of the class:

Children know that everybody requires some time to rest — time to charge the internal batteries.

Children know that a good rest allows one to maintain balance for a longer time.

Children can indicate selected strategies for looking after oneself.



by M.Baryta-Matejczuk

SEN JEDZENIE

lle godzin? NAPOIJE
Warunki, pory zasypiania Co?
i wst awania. 2wyczaje
zwiazane ze snem lak czesto?
W jakiej ilogei?

e Ve

Potrzeby podstawow e - bez tego ani rusz Inne sposoby na dotad owanie baterii



by M.Baryta-Matejczuk

O. | experience, feel, need

Area: ability to talk about sensitivity

The aim of the class:

Providing knowledge about the general rules of formulating “ME” messages.

Increasing self-awareness in the area of our emotions and needs in different situations.

Expanding the scope of the available communication strategies.

Outcomes of the class:

Children know that a “ME” message is a method of formulating requests that contains information about
personal feelings/needs/preferences or a personal plea.

Children are aware of the fact that their approach to communication has an impact on the perception of them
by others.

Children can name their emotions and needs in different situations.

Children are able to speak about what is going in a non-judgemental way.
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10. Myself in a group

Area: wise discipline (functioning in a group, protecting personal boundaries)

The aim of the class:

Providing knowledge concerning personal boundaries and their importance.

Increasing self-awareness in the area of our own emotions and needs in various situations.

Extending the scope of the available strategies for the protection of our personal boundaries.

Developing the skills of recognizing and respecting other people’s boundaries.

Outcomes of the class:

Children know that each person should be aware of and protect their personal boundaries.

Children have an understanding of the fact that unpleasant emotions are signs of the violation of boundaries.

Children are able to handle the situation of personal boundaries being broken.

Children understand that other people have their own borders that should not be crossed.
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Hypothetical situation

Ways of coping

dislike this.

Your aunt stubbornly gives you hugs and
kisses each time she greets you and you

You greet your aunt by saying: “Hello auntie,
nice to see you.” And when she wants to hug
you, you can say “/ only hug my toys.”

You say: ‘I feel uneasy when you hug and kiss
me, | prefer to say hello from a distance, let's
greet each other by saying hello if you don't
mind.”

(You may ask your parents for help.)

Hide behind someone and tell your aunt that
you don't like her. She won't bother you again
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11. Myself in the world

Area: wise disciplining (functioning in a group, protection of personal borders)

The aim of the class:

Providing knowledge concerning the topic of personal boundaries and their protection in the context of their
relationships with adults.

Increasing self-awareness in the area of own emotions and needs in various situations.

Extending the scope of the available strategies for the protection of personal boundaries with regard to forming
relationships with adults.

Developing the skills of recognizing and respecting the boundaries of adults

Outcomes of the class:

Children know that each person should be aware of and protect their personal boundaries.

Children can handle situations where their personal borders are being crossed by adults.

Children know who they can depend on in a situation where their personal borders are being violated.

Children understand that others, including adults, have their own borders that should not be crossed.
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Hypothetical situation

Ways of coping

dislike this.

Your aunt stubbornly gives you hugs and
kisses each time she greets you and you

You greet your aunt by saying: “Hello auntie,
nice to see you.” And when she wants to hug
you, you can say “/ only hug my toys.”

You say: ‘I feel uneasy when you hug and kiss
me, | prefer to say hello from a distance, let’s
greet each other by saying hello if you don't
mind.”

(You may ask your parents for help.)

Hide behind someone and tell your aunt that
you don't like her. She won’t bother you again
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12. The positive brain

Area: awareness — building mental resilience

The aim of the class:

Providing knowledge concerning the meaning of positive feedback in building successful relationships.

Boosting self-esteem.

Summarizing the work that the group has completed, commenting on any notable positive changes.

Outcomes of the class:

Children know that there is something worth appreciating in everyone.

Children are able to communicate positive feedback to their colleagues.

Children are able to receive positive feedback from their colleagues.

Children understand that what we say and how we say something about others and to others has an impact on
the atmosphere of our mutual relationships.
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Uncle, thanks,
you always
make me
laugh.

Mum, | love
you for
hugging me.

John, thank you
for being my
friend.

Dad, | love you
for playing with
me.
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MANUAL PARA NINOS Y
NINAS ALTAMENTE SENSIBLES

Actividades para nifios y ninas de
preescolar
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Citta metropolitana
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Thank you for attention!
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